Literacy and Dyslexia – Secondary
Secondary Checklist


	Secondary Checklist
Checklist for identifying learning needs/Supports and strategies

In order to identify and target the best support strategies it is necessary to consider the following areas:
· What can the learner do (strengths)?
· What is it the learner cannot do (areas of difficulty)?
· What is the impact of the learner’s literacy difficulties on access to, and engagement with, the curriculum?

· What sources of support have been tried already?

· What other sources of support should be considered?

1. Highlight the difficulties experienced by the learner. Star difficulties of significant concern.
2. Highlight strategies currently in use that are particular to the learner.

3. In a different colour, highlight new strategies to be tried.


	Name:
Date of birth:

	Class/stage:
Teacher:

	Pupil strengths



	Possible area of difficulty (highlight)
	Support strategies (highlight)


	Listening and talking
· Reluctant to participate in classroom talking/listening activities

· Difficulty understanding information given orally
· Immature/inaccurate pronunciation
· Difficulty saying and repeating complex words

· Expression of ideas, feelings and thoughts disorganised/poorly sequenced
· Difficulty in recounting events
· Difficulty in getting the correct word out or delay in responding
· Difficulty following instructions

· Limited use of vocabulary
· Immature sentence structure or persistent errors in grammar


	· Consider the classroom environment, eg where child is placed, teacher presentation of information (see CIRCLE resources)

· Place with supportive peer group

· Use pictorial supports for learner to refer to, eg flow-charts/mind maps 

· Support oral sequencing, eg first, next, finally
· Encourage use of ICT for reluctant speakers, eg in pupil talk or presentation

· Allow thinking time for discussion issues

· Consult ‘Vocabulary Toolkit’ strategies for secondary schools
· Ask the student to repeat in ‘best speaking voice’
· Simplify instructions and ask pupil to repeat
· Chunk information and check for understanding 



	Reading
· Lack of interest in and enjoyment of reading

· Reluctant to read aloud
· Lacks perseverance with reading tasks/loses interest
· Lacks fluency – reading is hesitant, reads word-by-word
· Relies on context/picture cues

· Does not select books at an appropriate reading level, eg choice influenced by peers
· Slow pace

· Incomplete knowledge of letter–sound correspondences 
· Difficulty identifying sounds within words

· Difficulty blending sounds or decoding words
· Difficulty identifying syllables
· Inconsistent recognition of sight words
· Confuses visually similar letters or symbols, eg b/d, t/f, m/n, p/q 3/5
· Misreads or reverses words which are visually similar, eg for/from, was/saw, on/no

· Omission/confusion over small words
· Substitutes/inserts/omits words when reading
· Sounds out each word aloud
· Guesses words

· Reads without expression

· Ignores phrasing and punctuation


	· Train to use text-to-speech software eg Ivona, Siri, Natural Reader 
· Provide access to audio books, eg from Books for All – CALL Scotland/Load 2 Learn
· Reading buddy/peer support/small group setting

· Ask to read aloud only in small group setting and if previously agreed
· Create opportunities to practise before reading aloud
· Select non-fiction for interest

· Use a wide variety of books at appropriate reading text level 
· Encourage reading for enjoyment at EASY text level

· Support pupil to choose books – read first section to pupil
· Involve school librarian in selecting appropriate texts
· Use known strategies to choose appropriate books, eg Five Finger Test (see Teaching approaches)
· Create book groups for pupils reading at similar level

· Use of graphic novels, comics and magazines

· Use dyslexia friendly books, eg buff paper, sans-serif font, font size 12, clear layout, left justified only 

· Allow extra time to read and respond

· Use Paired Reading
· Provide a line guide, reading ruler, pointer at end of line, or coloured overlay if required
· Encourage peer checking

· Enhance reading experience using YouTube clips to support introduction of classic texts, eg Shakespeare
· Use of plays with character parts
· Access abridged version of classics

· Use ICT support, eg apps for literacy games 
· Daily phonics training – use SRA Literacy Intervention programme 
· Provide individual phonics programme

· Clap out syllables 

· Use Time Targets for phonic or common words, timed reading (see Teaching approaches)
· Use flash card games to support letter confusion 
· Use interactive whiteboard for literacy games
· Use left-to-right tracking sheets

· Create well spaced worksheets

· Encourage use of tinted paper, eg buff colour

· Model reading aloud for meaning and with expression
For further information see Dyslexia Scotland Reading Circle http://www.addressingdyslexia.org/reading-circle/


	Reading comprehension
· Limited knowledge of vocabulary and figures of speech

· Difficulty in identifying main point
· Difficulty making inferences
· Difficulty with summarising events
· Needs to re-read several times to aid comprehension
· Difficulty answering lower-order questions
· Lack of understanding that words in text refer to other words already mentioned, eg ‘dolphin’ later referred to as ‘creature’
· Reduced ability to support comprehension by, for example, re-reading, questioning or predicting
· Confusion with sequence of text
	· Teach key subject vocabulary. Discuss – use examples

· Repeat and revisit new vocabulary frequently 

· Model and support use of written vocabulary in oral sentences

· Display key words in the classroom 
· Use of SRA Reading Laboratory
· Explain meaning of complex sentences and figures of speech

· Provide questions before reading

· Give reading beforehand/extra time to read

· Enable collaborative reading – reading circles, shared/paired reading

· Model how to refer back to text for answers
· Allow thinking time
· Use visualising and verbalising techniques (draw what you read) 
· Highlight key words in passage

· Pair and share – talk to partner about content
· Introduce cliff-hanger exercises, orally first

· Discuss cause and effect, feelings, motives

· Model comprehension skills including prediction, clarification etc aloud. See Reciprocal Reading in Teaching approaches
· Provide vocabulary extension work

· Use mind mapping to summarise what has been read

· Use Bloom’s Taxonomy to develop higher order questioning/thinking
For further information see Teachers’ Guide to Reading Comprehension Strategies P5–S3 (Inclusion Hub – Literacy)


	Spelling
· Confuses letters similar in shape – b/d n/u p/q j/i

· Reverses letters, eg s z

· Transposes letters, eg form/from

· Bizarre spelling – may be phonetic but inaccurate
· Over-reliance on phonetic spelling, eg ‘dun’ for ‘done’

· Inconsistent spelling of the same word

· Misspells common/irregular words

· Poor use of spelling strategies
· Omits letters/vowels, eg ‘hom’ for ‘home’

· Confuses the order of letters in words, eg ‘fier’ for ‘fire’
· Misspells or reverses words which are visually similar, eg was/saw

· Incorrect use of spelling rules
· Difficulty remembering spellings of common words


	· Display subject vocabulary/terminology in classroom

· Provide a glossary of terminology – work on learning to spell them

· Teach use of predictive software/dictionary/spell checker, eg Read Write Gold or the Collins Cobuild Dictionary which has user-friendly definitions www.collinsdictionary.com/dictionary 

· In the first draft prioritise content over spelling

· Mark spelling selectively or target specific spelling words 

· Teach how to re-read and edit

· Use buddies for proofreading 

· Use dictation to practise using known sounds and common words

· Display and refer to the Edinburgh Sound Chart 
· Teach phonics selectively 

· Use ICT programmes, eg Wordshark, Education City

· Teach sound/grapheme fingers (see Teaching approaches)
· Use a phonic sound ruler and individual sound chart
· Link letter shapes to visuals

· Encourage cursive handwriting for whole-word spelling

· Actively teach spelling strategies, eg Have-a-go (see Teaching approaches)

· Use mnemonics, rhymes, word within word, common letter patterns and chunking into syllables
· Use an individual common word spelling programme

· Teach common words using SOS (Simultaneous Oral Spelling – see Teaching approaches)


	Writing
· Reluctant to write
· Slow to complete written tasks

· Writing does not reflect oral ability
· Difficulty sequencing/organising ideas
· Words/phrases omitted

· Punctuation – incorrect or missing

· Copying slow and inaccurate

· Difficulty writing at speed
· Work not completed

· Poor handwriting and letter formation
· Poor layout/word spacing
· Unable to read work back

· Poor proofreading/editing skills


	· Use a word-processor
· Record ideas orally 

· Use predictive software, eg Cowriter, Read Write Gold, Clicker Docs

· Enable collaborative working

· Demonstrate storyboard or comic strip techniques for sequencing

· Use mind mapping to organise work or make notes

· Use coloured post-it notes to plan and sequence

· Develop word banks/subject specific glossaries/
descriptive word lists to support creative writing

· Model/develop more complex sentences from simple sentences – use whiteboard and up-levelling technique
· Reduce amount of writing expected – quality preferable to quantity

· Use writing frames, templates and exemplars

· Use headings/subheadings to chunk task

· Provide copies of notes for annotation

· Allow additional time to complete tasks

· Positive marking linked to learning outcomes 

· Use speech-to-text software, eg Siri, Dragon Dictation 
· Develop touch typing using programmes, eg BBC Dancemat, Doorway Online

· Support note taking, eg with note taking frames
· Buddy checker/note taker

· Teach to proofread/edit, eg read out loud, check for one thing at a time, underline words they are unsure of
For further information see Dyslexia Scotland Writing Circle http://www.addressingdyslexia.org/writing-circle/index.php



	Numeracy and Maths 
· Difficulty memorising number bonds/tables or complex sequences in mathematical problems
· Difficulty with mental maths – slow information processing 

· New concepts/strategies not easily retained 

· Reversal of visually similar numbers, eg 51 for 15
· Makes errors distinguishing between

symbols, eg + and x
· Difficulty understanding place value, eg 101 for 1001
· Difficulty with layout of sums 

· Sequencing difficulties, eg following shape patterns/counting in 3s
· Difficulty using steps in the correct order to solve a problem
· Confuses positional language and directions, eg left/right, before/after

· Difficulty telling the time or with time management
· Inability to estimate despite demonstration, eg what 1cm looks like compared to 1m

	· Use visual supports, eg number line, 10 frame, tables square

· Provide overlearning activities

· Allow extra time for practice, consolidation and revision

· Use flashcards to practise recall/learn symbols

· Provide skeleton tables, charts and diagrams to save time when content is the important learning and teaching point

· Step-by-step notes to support the new teaching point

· Display subject-specific mathematical language, eg kilogram, axis, amps
· Give calculators, number lines, ICT and concrete materials as supports

· Use concrete examples to illustrate ideas, eg cut up a circle to help with fractions

· Use SEAL strategies/resources
· Use square or lined paper, templates, L-shaped cards for reading tables, colour-coded axes, coloured column and row headings, direction arrows and enlarged graphs or tables

· Flow-charts that show sequence

· Voice out loud the problem-solving process
· Point out directions, eg add from left to right

· If appropriate focus on Life Skills work – number, time, money

· Use starter questions

· Quizzes – work with partner
For further information see Supporting Learners with Additional Support Needs in Numeracy (Inclusion Hub)


	Visual and visual perceptual
· Difficulty reproducing a seen sequence of letters, words, numbers, symbols

· Inaccurate reading of all words or lines on a page

· Inaccurate copying from board, book or worksheet

· Loses place when reading, omits words, skips lines

· Problems tracking text along a line from left to right

· Tires easily when reading

· Rubs eyes and blinks excessively
· Moves closer to or away from the page

· Poor concentration/becomes restless

· Poor layout of writing
· Headaches or double vision
	· Ensure annual vision checks with optician/optometrist
· Consider environmental factors, eg lighting, seating position

· Use coloured ruler/coloured overlay
· Use double line spacing
· Print worksheets on pastel coloured paper
· Demonstrate tracking symbols, letters and words from left to right 
· Highlight text when reading to keep place

· Limit reading/writing time and build in rest periods
· Use background colours for IWB and computer screen
· Train pupil to hide irrelevant details, eg using blank piece of paper, or provide a place-keeping tool, eg a line window
· Work on an angled surface
· Create well spaced worksheets with font size 12 or above and a sans-serif font, eg Comic Sans, Calibri or Verdana
· Avoid asking learners to copy from the board unless absolutely necessary

· Avoid unnecessary visuals/writing on page or IWB

· Number the lines on the board or change the text colour for each line

	Organisational and motor skills
· Poor organisation of tools for learning, eg no pencil

· Disorganised work space

· Forgets to take things home/hand things in

· Loses items

· Difficulty following timetable

· Confusion with directions 

· Poor fine motor skills
· Poor gross motor skills, eg ball skills/balance 

· Poor spatial awareness, eg tripping over and banging into things
· Difficulty with planning, eg motor planning for writing
· Short or poor concentration


	· Provide a folder for home/school materials

· Ensure a well organised classroom environment

· Introduce set routines

· Give simple, clear instructions.

· Repeat instructions as appropriate

· Give time reminders and alerts during the lesson
· Encourage the use of a homework diary

· Encourage learner to access the Edmodo home/school information link

· Give homework at start of lesson

· Use checking partners to ensure homework is written down correctly
· Use ICT to distribute homework and encourage parent/carer support

· Colour-code timetables, folders and books

· Use visual timetables

· Provide outline tables and charts

· Ensure the routine use of recommended specialised equipment, eg writing slope, pencil grip
· Provide timelines for deadlines and assessments 

· Use flow-charts

· Display subject-specific symbols with definitions

· Ask the learner to repeat back instructions

· Ask the learner to explain an idea to someone else

· Create notes/checklists on phone/iPad 

· Teach study skills 
· Use visual supports, eg mind maps, highlighters, sub-topics, revision cards
For further information see the relevant ‘Skills, Supports and Strategies’ sections in the CIRCLE document


	Working memory and processing
· Remembers only part of a sequence of instructions or part of the content of an instruction
· Misses out chunks of a task

· Task abandoned
· Easily distracted/lack of concentration
· Difficulty explaining what they should be doing in an activity

· Difficulty holding sufficient information in mind to complete a task, eg uses table chart to solve sums
· Difficulty remembering information to produce in written form

· Difficulty writing down given information

· Difficulty getting started with tasks

· Difficulty recalling common sequences – alphabet, days, months 
· Difficulty retaining information, eg unable to recall learned facts

· Difficulty remembering the stage they are at in a complicated mental activity
· Processing information is slow

· Takes more time to:
· recognize simple visual patterns

· complete visual scanning tasks

· take tests that require simple decision making
· make decisions that require understanding of the material presented 
· perform reasoning tasks, particularly under time pressure
· read silently for comprehension

· copy words or sentences correctly

· formulate and write passages

· perform basic calculations and manipulate numbers

	· Ensure tasks that are demanding of mental processing are broken down into small steps
· Break down multi-step tasks

· Ask learner to repeat instructions back

· Vary learning/teaching style (visual, auditory, kinaesthetic) – multi-sensory learning 
· Use visual prompts 
· Clarify one main learning focus in the activity

· Record instructions to listen to again during activity
· Frequent use and repetition of task-specific information

· Provide coloured timetables, folders, books, post-it notes
· Develop note-taking and mind mapping
· Practise and overlearn sequences – sing/rap/write in colour
· Support basic skills, eg letter/word/number recognition, to reduce impact during learning activity
· Revise what has been taught and link to new learning
· Use guided peer questioning/partner work
· Reduce overall amount of material to be stored, eg shorten sentences to be written

· Encourage use of personal planners and diaries

· Use visuals/flow-charts
· Ensure thinking time is appropriate to the learner’s needs
· Establish clear, set routines

· Use/set time reminders and give alerts

· Train in time management/time awareness techniques

· Allow extra time for assessments/tests/exams

· Allow more time to answer questions
· Give longer to make decisions when offered a choice

· Allow extra time to complete an activity

· Reduce amount of work required to do
· Provide copies of notes
· Provide reading speed/fluency instruction

· Use text-to-speech software 

· Use voice-to-text software to record answers
For further information see the relevant ‘Skills, Supports and Strategies’ sections in the CIRCLE document

	Emotional and behavioural difficulties

(attitude towards learning)
· Low confidence and self-esteem

· Behaviour withdrawn/disruptive

· Difficulty focusing on a task for a reasonable period of time

· Slow work rate

· Tires easily

· Task avoidance

· Demotivated

· Inconsistent in learning – some days making good progress while other days regressing in their learning
· Restless

· Shows frustration
· Perfectionism

· Quick to show anger

· Embarrassed by learning level
· Anxious

· Stressed


	· Use the Pupil voice tool to find out the learner’s point of view and strategies they feel work for them 
· Develop supportive, nurturing, understanding relationships 
· Recognise and use strengths 
· Check information in pupil files

· Set tasks that are achievable

· Break task into small achievable steps 

· Agree a strategy for the learner to indicate when they require support

· Appropriate, specific and frequent praise and encouragement

· Develop a positive marking system, eg link correction to a specific learning outcome

· Praise effort as well as attainment

· Establish clear expectations and boundaries

· Use task chart with built in rewards

· Involve parents – send positive achievement postcards or make positive phone calls home 
· Allow movement breaks

· Chunk tasks, setting a time limit for completion

· Use assessments to help understand needs

· Arrange a 1:1 meeting for discussion of trigger points, frustration, anger and supportive strategies
· Consult the CEC resource ‘Emotion Talks’ 

· Establish a peer support group for pupils with similar difficulties
· Encourage development of the pupil’s strengths and interests

· Use humour 
· Use supportive role models – enlist senior pupils as buddies
For further information see the relevant ‘Skills, Supports and Strategies’ sections in the CIRCLE document

	Any other comments/observations (include both strengths and needs)


	Pupil views (strengths/areas of need/helpful strategies and resources)


	Next steps (underline/highlight as appropriate)
· In the list above, highlight further strategies to try in class, and note date
· Discuss pupil with the SfL teacher (Pathway 2)
· Complete Wellbeing Concern Form: Safe Healthy Achieving Nurtured Active Respected Responsible Included
· Assessment of Need

· Other action:


	Completed by:
	Date:
Date of checklist revisit:
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