Literacy and Dyslexia – Primary
Early Years Checklist


Early Years Checklist (Nursery/P1)

Checklist for identifying learning needs, with supports and strategies

	In order to identify and target the best support strategies it is necessary to consider the following areas:
· What can the learner do (strengths)?
· What is it the learner cannot do (areas of difficulty)?
· What is the impact of the learner’s literacy difficulties on access to, and engagement with, the curriculum?
· What supports have been tried already?

· What other supports should be considered?

1. Highlight the difficulties experienced by the learner. Star difficulties of significant concern.
2. Highlight strategies currently in use that are particular to the learner.
3. In a different colour, highlight new strategies to be tried.


	Name:
Date of birth:

	Class:
Teacher:

	Pupil strengths



	Possible area of difficulty (highlight)
	Support strategies (highlight)


	Listening and talking

Receptive communication skills (understanding)

· Does not show an understanding of words and phrases used in the setting
· Difficulty answering questions about everyday experiences in the setting or at home 
· Difficulty understanding and following instructions with two to three key words: ‘Put the red car in the box.’
· Difficulty understanding and following a sequence of two or three instructions

	· Take account of the home language

· Prepare the child to listen – say name, make eye contact, seat facing speaker
· Provide time, space and quiet for talking, listening, sharing ideas in small groups/with an adult

· Provide a commentary on what child is doing, providing silences where child can respond, eg ‘You are playing in the sand. I think I am going to fill this cup …’
· Use interests and strengths as a motivator

· Explicit teaching of new vocabulary, eg Word Boost, Talking Time, Talking Tubs
· Use visuals, props, puppets, models, ICT, photos 

· Use gestures in addition to language

· Play sorting/lotto games with vocabulary items
· Use short questions to begin with

· Link to home experiences – stay and play sessions, ‘All about me’ books
· Model oral sentence/appropriate answer
· Model relevant vocabulary and revisit regularly 
· Provide predictable routines and contexts to familiarise child with language used in setting
· Small group sessions with good language role models – repeat what other children have said
· Use simplified language
· Break down the task/instructions 
· Provide visual and physical supports, eg signs
· Repeat instructions/ask to repeat in own words
· Give thinking time – provide silences
· Instruction games – increasing instruction length as skill improves

· Word Boost, Talking Time, Talking Tubs, Story Sacks (see Teaching approaches)
· Emphasise key words and repeat often

· Provide information for parents on supporting their child’s language at home


	Expressive communication skills
· Does not use age-appropriate sentence structure and length to retell a simple story or event
· Does not use appropriate vocabulary to make themselves understood
· Expression of ideas, feelings and thoughts may be disorganised and poorly sequenced
· Difficulty initiating and taking turns in short conversations
· Speech is not yet fluent 
· Speech difficult to understand
· Cannot say multi-syllabic words
· Cannot name and describe objects in an age-appropriate way
· Has difficulty remembering the words of songs and rhymes

	· Acknowledge and encourage all attempts to communicate

· Use simplified language – repeat and expand on what child has said
· Model slightly up-levelled sentence structure

· Talk through puppets and soft toys – can reduce anxiety and frustration

· Model starting a conversation, appropriate responses and turn-taking 

· Pitch talk at an appropriate level
· Give a reason to communicate (eg making choices at snack time). Observe, wait, listen
· Give plenty of time to talk/start conversations
· Liaise with home about the child’s experiences (eg parents send in photos on iPad) so staff can support the child to participate in Circle Time/Show and Tell type activities 

· Use open questions and silences to prompt responses

· Provide small group intervention, eg Talking Time

· Check hearing
· Give time to formulate a response
· Do not finish the child’s sentence for him 
· Respond to and extend what child has said
· Provide time and a quiet space
· Follow child’s lead – acknowledge and try to tune in

· Repeat word back to child with the correct pronunciation, putting emphasis on the sounds that are missing or mispronounced
· Comment on what part of your mouth you use to make the sound – exaggerate your facial expression and mouth position
· Use a mirror so the child can see themselves making the sound
· Liaise with parents – seek advice from Speech and Language Therapy
· Capitalise on everyday situations to clap (or tap on a drum) the beats in words, eg names, days of the week, snack menu, toys, weather
· Tap beat of words in songs as you are singing

· Find parts of the word that are familiar, eg ‘butter’ and ‘fly’, and get the child to build the word back up again 
· Regular small group time/intervention with focus on building vocabulary, eg Floor Books, Talking Time, Word Boost
· Provide a variety of ways to explicitly teach and embed new words – What does it look like? Where is it found? What is it for? How many syllables? What does it begin with? Encourage the child to repeat/articulate word
· Introduce new vocabulary in categories, eg things in the house v things in the garden

· Make a word book – children write, draw and stick in pictures or photos of the new word

· Discuss table-top displays with concrete objects to reinforce new vocabulary
· Regular song and rhyme time
· Copies of familiar songs and rhymes sent home

· Stay and play sing-along sessions for families

· Puppets and props linked to songs and rhymes available for choosing time
· Smartboard resources, CDs, percussion to play along

· ‘Magic of Music’ (See Teaching approaches)

	Pre-literacy skills

Enjoyment of and attitude towards books
· Shows little interest in looking at books
· Does not enjoy story time, distracts others

· Is inattentive, unable to focus and easily distracted during story time
· Unable to answer simple questions

· Unable to predict what is happening next or offer alternative endings

	· Have variety of books available and changed regularly
· Provide books in line with child’s interests

· Use nursery song books – look and sing along
· Read favourite story often

· Ensure story corner is attractive – involve children in its organisation

· Take to local library to choose books
· Bedtime stories sent home regularly – story sacks
· Books in all areas of setting, linked to learning/theme
· Use story CDs, ICT software

· Observe in a variety of situations to establish any barriers to listening
· Involve in selecting the story
· Consider seating arrangements and sitting time 
· Story sacks, props and manipulatives available 
· Shorter story sessions 
· Use of fiddle toys 
· Support to retell the story after listening to it
· Model (eg using a good peer model) or demonstrate appropriate answers for child 

· Use of picture prompts
· Build on the child’s own interests and knowledge
· Paired/shared reading with adult/peers
· Storytelling/improvised drama account of story
· Opportunities for child to make up own story/ending
· Use of stories with repetition

	Phonological awareness
· Unable to say whether two words rhyme, or give a rhyming word to match one you have offered
· Cannot recognise initial sounds in spoken words

· Unable to clap syllables in everyday words/own name
· Cannot copy/clap a simple rhythm
· Unable to remember the words of songs and nursery rhymes

	· Listen to, and differentiate between, different environmental sounds, eg birdsong

· Frequently explore, sing and recite a variety of songs, poems and rhymes – IWB, CDs, Library Rhyme Time sessions 

· Recite rhymes and miss out key words – ask child to guess missing word

· Feely bags with rhyming objects

· Rhyming snap and lotto games

· Child makes up alternative rhyme endings, eg selects rhyme for own name – ‘Betty Spaghetti’ 

· Stay and Play sessions with parents – take home rhymes

· Alphabet frieze displayed and used

· Tongue twisters, rhymes and riddles using alliteration. Make up own examples – ‘Brave Ben’ 

· Display of alliterative objects, changed regularly
· Play sound differentiation games such as sound lotto, sound tracks or ‘I Spy’
· Regular modelling and experience of tapping and clapping syllables in everyday routines, eg snack items, toys, names, days of the week

· Use of percussion to accompany music with a regular beat

· Circle games where children copy and create body percussion and simple sequences
· Regular song and rhyme times, using actions with songs

· Encourage the child to listen to audio recordings of songs and rhymes and to join in
· Use variety of songs and rhymes, including multi-cultural rhymes. Use ‘Magic of Music’ 
· Link songs and rhymes to themes in nursery 
· Parental stay and play sessions – copies of rhymes sent home
For further information see Dyslexia Scotland Reading Circle http://www.addressingdyslexia.org/reading-circle/



	Concepts of print/reading
· Is unable to recognise own name without picture prompt
· Does not recognise common environmental signs
· Has difficulty associating letters and sounds
· May confuse similar sounding or looking letters
· Cannot show the front and back of the book
· Unable to point to the title of the book
· Cannot show where it tells you the author and illustrator
· Cannot show where the pictures and text are
· Unaware that the print tells the story
· Cannot follow the direction we read print in
· Cannot discriminate between a letter, a word and a number
· Appears to ‘catch on’ initially but, when memory gets to the point of overload, forgets or omits the simplest words


	· Name in different areas and referred to often
· Name available to copy/stick
· Self-registration – Smartboard, signing-in sheet
· Adult modelling
· Environmental print walk, environmental print wall with photos, packaging etc
· Visualising the environment, eg symbols for routines, learning areas 
· Point out/discuss signs, symbols, labels
· Alphabet frieze displayed
· Alphabet song linked to frieze/chart
· Links made with child’s own name

· Sound card with mnemonic

· Matching games

· Manipulative letters in a variety of areas, eg hidden in sand, printing blocks used in art activities, magnetic boards
· Smartboard/iPad activities, eg action songs, Jolly Phonics
· Variety of tactile writing opportunities available, eg in sand, with foam, whiteboards and marker pens
· Explicitly emphasise and discuss these aspects in story time and at spontaneous reading opportunities
· Demonstration of positional language

· Use different types of picture books and texts to reinforce

· Create own books 

· Picture prompts sent home with bedtime stories

· Invite story tellers and authors to talk about how stories are put together and books developed

· Move your own finger under text to highlight
· Use of Big Books to demonstrate and copy
· Child’s hand guided to ‘feel’
· Use of highlighters/paint to demonstrate
· Lines drawn outdoors in chalk
· Green marker at start of sentences, eg in books, on board, on wall

· Model use of vocabulary during activities

· Use of tactile letters, words, numbers
· Calendars/timetables/alphabet displayed

· Use of feely bags, flashcards, games, magnetic boards, sponge painting/printing 
· Break up tasks into smaller manageable chunks

· Use finger or spacer to point to words and keep track of each line

· Encourage child to look closely at the print – what does the word start with/end with? 

· Use e-books or record text on to iPad/iPod, so the child can hear/read along/re-read familiar stories
· Provide word cards for child to match to those in their book
· Play word sorting games – sorting by first sound/end sound/number of letters/phoneme

· Prompt child to ask themselves ‘Does that sound right? Does that make sense?’

· Use variety of feedback strategies to check for understanding – TTYP/chorus/popcorn

· Use sound fingers to sound out then blend word 



	Writing
· Letter confusion – bd pq ij un

· Incorrectly formed letters

· Holds pencil too tightly and tenses hand when writing

· Omission or confusion over small words – was/saw, in on the

· Haphazard use of upper/lower case

· Some attempts at writing appear bizarre 

· Child has difficulty reading work back

· Word reversals: was/saw, dog/god

· Considerable confusion over simple punctuation

· Extreme difficulty copying from the board
	· Teach and encourage cursive writing

· Provide desktop visual aids, eg b e d 

· Teach the child to pause and check letter formation

· Use black fine-line pen – requires less pressure
· Experiment with different pencil grips 

· Class Finger Gym where the correct pincer grip can be practised – use chopsticks, tweezers, pinching playdough, pegging, lacing, stacking, posting 

· Theraputty

· Provide variety of papers/textures/writing implements to motivate writing/mark making

· Use highlighter to find the small words in texts

· Give tracking sheets to scan/find letters/words
· Model writing and provide a commentary, eg To start my sentence, I need a capital/The next word is ‘when’ so I need my sounds wh-e-n. Now I must leave a finger space
· Highlight the whole line to be written on

· Model going back to check and change (proofread)
· Use a three-pronged approach – scribe, make their own attempt, use printed words to copy/sequence/glue in

· Check for and highlight reversals

· Use word banks 

· Use actions to reinforce punctuation – ‘Kung Fu Punctuation’ 
· Use IWB to model simple punctuation exercises

· Provide overlearning opportunities

· Highlight punctuation in simple texts
· Limit copying from the board 
· Use table-top copy – chunk down into small parts

· Use different coloured pens to show lines

· Highlight key words 

	Numeracy and Maths
· Shows limited awareness of number in the environment
· Unable to sing three number songs

· May seem to understand the concepts of number but has difficulty associating numbers with the symbols 
· Difficulties forming numbers

· Difficulty copying numbers from the board or jotter

· Difficulty remembering a short sequence of numbers 
· Difficulty learning early number facts and procedures
· Cannot understand and act upon simple positional words describing where things/people are
· Forgets or confuses previously learned processes when new ones are learned 


	· Photograph numbers in the class/school/locality and make a book for the class library

· Numbers displayed and pointed out around the room and outside, eg big bricks labelled, numbered parking spaces for bikes

· Numbers used and referred to at learning areas, eg 4 at sand, 2 at writing table
· Numbers in all areas of setting, eg phones in house corner, money at cafe
· Display and refer to digital and analogue clocks
· Daily singalong number songs – use percussion, puppets, role play and CD and IWB resources

· Record children’s voices and play back

· Send number rhymes home

· 1:1 correspondence, eg at snack time
· Adults model and use visual numbers in daily activities – tooth brushing, lining up
· Numbers available for children to cut/stick/print

· ‘Number at Home’ advice sheets sent home/displayed in parent area 
· Multi-sensory activities, eg make numbers using playdough, in the sand
· Number songs specifically taught using visuals and role play – copies sent home
· Provide rhyme to guide formation eg ‘Round like an S then close the gate. That’s how you write a number 8’

· Trace numbers on a variety of textures – shaving foam, sandpaper

· Write big, eg chalk on floor, big brush to paint
· Minimise copying from board – provide desktop aids, playdough formation mats, rainbow writing

· See SEAL Home Learning walls 

· Number songs with numbered props, eg Five Speckled Frogs – number children as frogs
· Number line displayed and used inside and outside
· Maths table with numbers, dice, dominoes, number cards, rulers
· Embed counting of objects (forwards and backwards) in daily routines, eg lining up/small world/baking/register

· Call and response number songs eg ‘1234 Mary at the cottage door.’ Children chorus back ‘5678 eating cherries on a plate’

· Take maths into the gym eg jump into 5 hoops counting 12345
· Daily oral counting
· Overlearning of partitioning and grouping collections

· Use of visuals – dot cards, dice patterns/pairs and arrays
· Take maths into the gym eg 3 jumps, 2 more jumps … that makes 5!
· Go large – use bean bags and hula hoops, or use masking tape to make a giant ten frame on the floor – children sit in it
· Model the process. Be explicit. Provide a running commentary on what you are doing 

· Model the notation for a maths problem, eg We have 4 milks and now 2 more. That makes 6. I can write this as 4 + 2 = 6
· Use of puppets and toys in construction and small world areas

· Model and explicitly teach the vocabulary in everyday contexts – revisit daily to embed 
· Use of outdoor area/gym hall to experiment with and use positional language, eg jump on the bench, climb over the hurdle

· Choose story books with positional language, 

eg We’re Going on a Bear Hunt

· Targeted work through Talking Time Groups

· Consider Speech Therapy intervention
· Provide lots of opportunities for overlearning, demonstrating and using processes in a variety of multi-sensory ways

· Make activities hands-on and practical

· Constantly revisit previously taught processes
· Recap and highlight key information

· Give children opportunities to talk about previous learning 
· Produce flow charts/floor books and keep in class library

· Enable child to show evidence of learning in a variety of ways, eg drama, drawing, diagram, PowerPoint, book creator app, cartoon, video

	Visual and visual perceptual 
· Drawings are not age-appropriate
· Unable to make or copy a range of different marks on the page, eg a circle, a horizontal line, a vertical line, a cross

· Unable to recognize, recall or match everyday shapes, symbols, letters and numbers
· Difficulty reproducing a seen sequence of letters, words, numbers or symbols

· Rubs eyes and blinks excessively

· Moves closer to or away from the page

· Difficulty tracking text along a line from left to right

· Tires easily when reading and writing

	· Talk about child’s drawing and discuss how it could be developed 
· Encourage child to look at pictures or real objects and think about details to add

· Break tasks into smaller steps 

· Provide an attractive and well stocked writing area with examples of drawing and writing 
· Provide a variety of media for mark making, indoors and outdoors, eg chalks, foam, squeezy bottles
· Use mirrors, viewfinders, kid cameras to look at fine detail
· Give a model to trace over in different colours

· Draw with child/prompt by guiding their hand

· Support to draw a big picture, eg a finger picture on another child’s back
· Talk about signs and symbols they see in the environment
· Find these in books
· Make their own signs and symbols
· Use iPads to photograph numbers, letters and symbols in the class, outdoors and in the local environment. Use them to make floor books, matching games, snap, lotto 
· Go on a scavenger hunt to search for letters, signs etc
· Use different coloured pens for different points

· Play memory games – pelmanism, snap, odd one out 

· Play spot the difference type games to encourage looking at the finer detail

· Start with a short sequence and build up gradually

· Sequence a series of pictures depicting common events, eg washing hands, making a sandwich

· Play shopping games – memorise a list of items
Speak to parents. Ask to arrange eye test to check for visual difficulties. 


	Organisation and motor skills 
· Difficulty with coordination, balance, spatial awareness or direction (poor gross motor skills)
· Difficulties with throwing, catching and climbing
· Trips and bumps into things

· Difficulty manipulating and placing small items, eg buttons, zips, pencils, puzzle pieces, construction materials (poor fine motor skills)
· Difficulty using both hands together to complete tasks, eg cutting 

· Difficulty with sequencing actions, eg dressing after toileting/PE, shoes on correct feet
· Struggles to follow familiar organisational routines, eg hang up coat, put bag or books away
· Forgetful – loses belongings

· Difficulty organising the tools for learning
· Not sure which hand to use for writing
	· Break tasks down

· Use simplified language, supported by visuals/demonstration
· Practise naming body parts and describe what the child’s body is doing – John is rolling on his tummy, balancing on his knees

· Daily opportunities for energetic play indoors and outdoors – climbing apparatus, bikes, large and small balls/beanbags for throwing, aiming, passing, rolling
· Ensure the classroom layout is accessible and child-friendly

· Provide a variety of small manipulatives in all areas of the room, eg tactile materials in craft areas – wool, ribbon, bubble wrap
· Follow individual interests – cars, Lego, dinosaurs. Use these in tactile areas – water, sand, outdoors in soil 
· Encourage cutting skills by providing two-handed scissors or easy-cut scissors and a variety of attractive and tactile materials to cut
· Provide tasks which require two hands, eg tower building, threading, passing a slinky from hand to hand, planting seeds, mixing

· Show routines as photo or symbol sequences
· Provide a personal visual checklist for the child to tick off when achieved
· Give verbal preparation and countdowns for transitions, eg 5 minutes until tidy-up time 

· Describe what you want the child to do in simplified language 

· Break down the task

· Give extra time

· Use predictable and familiar routines
· Label areas and resources with photos and make sure storage is accessible

· Have table-top caddies to keep work area clear

· Have clear systems for putting away work

· Colour-code subject jotters 

· Give child a buddy who will model everyday routines and prompt the child to complete them
· Provide a social story so the child knows what is expected. Read daily at home and school

· Class pictorial checklist displayed on the IWB as a prompt for all

· Countdown timer on IWB to manage transitions
· Encourage activities where child crosses the midline and uses two hands for a task eg threading beads on laces, passing a slinky/beanbag from hand to hand, pegging washing on line, cutting along a line
· Provide a motor programme, eg Sensory Circuits (Jane Horwood)

	Working memory and processing
· Recalls only part of a familiar event, story or sequence

· Difficulty remembering words of songs and rhymes

· Cannot follow a three- or four-part instruction

· Difficulty recalling the days of the week
· Slow to process information and formulate a response

· Has difficulty retaining information
· Misses out chunks of a task 
· Regularly does not complete task

	· Use simplified language and offer a structure 

· Provide pictures to help recall 

· Relate new learning to previous experience

· Encourage the child to sing and listen to songs and rhymes frequently, singing together and using actions
· Provide visual supports

· Play memory games such as Kim’s Game, ‘I went to the market and bought ...’ and Pairs.

· Simplify verbal information 
· Begin with one instruction and build up

· Model learning activities 

· Provide visual supports

· Provide thinking time

· Minimise distractions

· Recite and sing the days of the week sequence daily

· Discuss a visual class calendar

· Break down the task into smaller steps
· Give wait time, paraphrase – ‘Jenny said …’
· Encourage to ask for help
· Clarify one main learning focus in activity

· Frequent use and repetition of task-specific vocabulary and key words

· Daily practice and overlearning using different media
· Share with parents so they can reinforce at home

· Offer a clear structure 

· Model a response, offer visual prompts 
· Give extra time to complete activity


	Attitude towards learning

· Difficulty concentrating and focusing on a preferred task 
· Misses out parts of task

· Inconsistent profile – surprisingly good at some things and less so at others, good days and bad days
· Appears inattentive/restless

· Tires easily

· Appears frustrated, bored

· Reluctant to participate
· May abandon task or sabotage their own attempts as they think it’s not good enough


	· Break down tasks into smaller steps
· Praise small steps and effort

· Highlight key points

· Use the learner’s interests to engage, eg bring in items from home
· Use ICT as a motivator

· Allow the learner to show learning in a variety of ways, eg talk, drawing, photos, art, video
· Allow regular movement breaks

· Develop good home/school communication
· Give responsibility – build confidence and self-esteem by doing special jobs, eg taking messages

· Recognise and celebrate wider achievements, eg display photos/certificates from home
· Vary expectations, eg draw a line to highlight the key part of the task that must be completed 
· Provide a skeleton or framework to which the child can add key points
· Use a timer to show the time left to complete the task
· Break up tasks with choosing activities
· Spread the piece of work over several sessions
· Record/evidence learning in varying ways, eg iPad, Think Pair Share 
· Acknowledge effort 
· Buddy with an appropriate learning partner to enable good-quality learning/discussion
· Enable self-reflection and enable the child to set their own realistic goals

	Any other comments/observations (include both strengths and needs)


	Pupil views (strengths/areas of need/helpful strategies and resources)


	Next steps (underline/highlight as appropriate)
· In the list above, highlight further strategies to try in class, and note date
· Discuss pupil with SfL teacher (Pathway 2)
· Complete Wellbeing Concern Form: Safe Healthy Achieving Nurtured Active Respected Responsible Included
· Assessment of Need

· Other action: 



	Completed by:
	Date:
Date of checklist revisit:
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